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--- BASIC REQUIREMENTS ---

Principals are required to coordinate the development of an initial three (3) year strategic and continuous school improvement and achievement plan and
to annually review these plans. Whether developing a new plan or updating an existing plan, schools must assess their progress and make necessary
changes to ensure continuous improvement.

When completed, this document satisfies requirements in Indiana’s Every Student Succeeds Act (ESSA) Plan, federal and state laws, and requirements for
Title | Schoolwide Programs. This template contains components that may or may not apply to all schools at all times. Indication as to who is required to
complete a section is noted at the beginning of each Core Element area.

Common abbreviations used in the plan are:

ESSA Every Student Succeeds Act — replaced No Child Left Behind in the reauthorization of federal education law

TSI Targeted Support and Improvement — federal government school designation under ESSA
ATSI Additional Targeted Support and Improvement — federal government school designation under ESSA
Csl Comprehensive Support and Improvement — federal government designation under ESSA

Who is required to submit a school improvement plan (SIP)? All public and private schools

Who is required to submit a comprehensive needs assessment (CNA)? Schools that receive Title | funds AND schools classified as TSI, ATSI, and/or CSI
Who is required to use the Indiana Department of Education’s SIP template? Schools classified as TSI, ATSI and/or CSI

Who is required to use the Indiana Department of Education’s CNA template? Schools classified as CSI

If you are unsure of your school’s identification as TSI, ATSI, and/or CSI, you can find out HERE. (Highlight answer choices below.)

This is an initial three (3) year plan. Yes No This is a review/update of a plan currently in use. Yes No

This school is identified as the following by the federal government: (Highlight all that apply) TSI, ATSI, CSI

(TSI only) Underperforming student groups identified by the federal government: (highlight all that apply) ELA, Math, Attend., Grad., Spec. Ed., ELL,
Free/Red., Hisp., Black, White, Multi-Racial, Asian, Am. Indian/AK Nat., Native HI/Other Pac. Is.

This school receives Title IA funding. Yes No Is the school’s Title | program Schoolwide or Targeted Assistance? SW TA
*If you are unsure about Title IA funding and/or the type of program, contact your federal programs specialist.



https://www.doe.in.gov/sig

--- PLANNING COMMITTEE [Required for all] ---

Schools that are required to conduct a comprehensive needs assessments (CNA) and/or school improvement plan (SIP) must assess the school’s needs
using a committee comprised of stakeholders, including, but not limited to teachers, administrators, parents, and community and business leaders.
Some schools may opt to have separate committees for conducting the needs assessment and developing the school improvement plan, while others
may not. Simply indicate if a member serves on either or both in the “Committee(s)” column. Many schools may have sub-committees to focus on
prioritized areas such as language arts, math, attendance, etc. Indicate this in the “CNA/SIP Sub-committee(s) column below. To be sure the needs of
each underperforming student group are addressed, schools classified as TSI or ATSI must have a sub-committee for each underperforming group.

List members of the committee below and highlight the committee(s) on which they serve. If a member serves on more than one subcommittee, list all
those on which the member serves.

Member Name Title Committee(s) CNA/SIP Sub-committee(s)
Sample: Alma Smith Teacher CNA,SIP, BOTH | ELA, Black, Spec. Ed,
Shara Gardner Administrator CNA, SIP, Both Spec. Ed.
Joshua Williams Administrator CNA, SIP, Both Spec. Ed.
Heidi Mena Instructional Coach CNA, SIP, Both Spec. Ed.
William Templeton 4th Grade Teacher CNA, SIP, Both SPec. Ed.
Chayzee Smith School Counselor/Parent CNA, SIP, Both Spec. Ed.
Shellie Canady Teacher-First Grade CNA, SIP, Both Spec. Ed.
Kay Murray Teacher-Third Grade CNA, SIP, Both Spec. Ed.
Tandy Dawson Teacher-SpEd-Kinder-Grade 2 | CNA, SIP, Both Spec. Ed.
Mollie Bobay Speech Teacher/RTI Lead CNA, SIP, Both Spec. Ed.




Mission Statement

The Metropolitan School District of Pike Township cultivates a diverse, innovative learning environment by opening doors of opportunity for students to
achieve their maximum potential.

We believe...

e Our community is strengthened by diversity, multiple perspectives, and mutual respect.

e Students need a safe environment to learn.

e Students learn best when they think critically, problem-solve, and effectively communicate and collaborate.

e Students are actively engaged when learning is authentic, interactive, relevant, and thought-provoking.

e Appropriate learning opportunities for students, teachers, and community are necessary to accomplish our mission.

e Educators use evidence to strategically plan and creatively prepare students for college, career, and life-long learning.

Does the school’s mission support the district’s mission? The district mission is the school mission
Do the school’s mission support district goals? The district mission is the school mission and support district goals



SECTION A: Review Essential Information

All schools are required to provide basic information about the following core elements: curriculum; assessment; safe and disciplined learning
environment; technology; cultural competency; parental involvement; secondary offerings; and, career awareness and development. Information
requested in the following sections is intended to promote discussion about how the core element might be aiding or inhibiting continuous school
improvement efforts. Responses are NOT to monitor compliance. After discussion, place an ‘X’ in the last column if the items should be considered by
the school’s planning team when reviewing data and/or developing school goals. Do this for all tables where the ‘x’ column exists.

Core Element 1: Curriculum [Required for all]

List primary curriculum resources (i.e. adopted materials) and supplementary materials such as online subscriptions or other such materials used by the
majority of teachers. Subject/Courses should include: English/language arts, math, social studies, science, visual arts, music, health, and physical
education. Assess the degree to which these resources are aligned with the Indiana Academic Standards. Consider the need to keep, replace, or
discontinue use of materials that are not essential for instruction. If room does not allow for all resources to be listed below, continue the list on a
separate page and attach it to this document. Secondary schools may attach or link course descriptions.

Aligned Tier Continue

(highlight all Rationale for Resource Use
that apply)

Subject/Course Grades Resource Name

to IAS Use?

Sample: Reading 1-6 ABC Reading is Fun Yes Tierl1 2, 3 Textbook and readers are core Yes No
component of reading program.
Reading & LanguageArts K-5 Into Reading/Houghton Tier 1 Textbook, guided reading books, Yes No
Mifflin Harcourt Yes writing/grammar, digital resources

are core component of reading &
language arts program.

Leveled Literacy

Reading K-8 .
Intervention

Yes Tiers2 & 3 Used for reading intervention Yes No

Used for small-group guided
Reading K-5 Rigby Readers Yes Tier1 &2 reading lessons and for reading Yes No
interventions

To support handwriting instruction

Handwriting K-3 Zaner-Bloser Yes Tier 1 ) Yes No
for primary learners.
Textbook, manipulatives, digital Yes No
Mathematics K-8 Go Math! Yes Tier 1 resources are core component of

math program




Digital supplement to the core
Mathematics K-8 Moby Max Yes Tiers 1,2, 3 math program with instruction and Yes No
practice plus interventions
Supplement to the core math
Mathematics K-8 Go Math! Think Central | Yes Tiers 1, 2,3 program with instruction and Yes No
practice plus interventions
Used as core science curriculum
. . . . with digital instruction/resources
Science K-5 Carolina Online Yes Tier 1 . Yes No
and hands-on science
materials
Used as core science curriculum
. . . . with digital instruction/resources
Science K-5 Carolina Online Yes Tier 1 . Yes No
and hands-on science
materials
Social Studies K-5 Networks, McGraw Hill | Yes Tier1 Textbo.ok useq as core component HE8 No
for social studies program
Art K-5 Explorations in Art Yes Tier1 Textbook used as core component Yes No
of art program
Core Element 1: Curriculum [Required for all] continued
Best Practice/Requirements Self-Check Yes/No X
The school uses district-established curriculum that is aligned to the Indiana Academic Standards. Yes No
Pacing guides and/or curriculum maps are used to plan and teach a standards-based curriculum. Yes No
Teachers and staff are engaged in cross grade-level articulation of standards. Yes No
A culturally responsive curriculum is used to ensure all students’ cultural differences are recognized and Yes No
appreciated.

The public may view the school’s curriculum in the following location(s):
The M.S.D. of Pike Township Administrative Service Center, 6901 Zionsville Road, Indianapolis, IN 46268

e Eastbrook Elementary School

7625 New Augusta Rd
Indianapolis, IN 46268




Core Element 2: Instructional Program_[Required for all]

Schools are required to address the learning needs of all students and develop strategies, programs, and services to address such needs. Sound
instructional practices are essential for students to reach the highest levels of academic achievement.

Best Practice/Requirements Self-Check Yes/No X
The school has a process for identifying the exceptional learning needs of students who are highly proficient and at Yes No

risk of failure.

A process for coordinating instructional services (e.g. Head Start, adult education, etc.) is in place. Yes No

A variety of instructional strategies are employed to meet the diverse learning needs of students. Yes No X
Teachers use strategies that monitor and adjust instruction during lessons (e.g. adjusted based on checks for Yes No X
understanding).

Teachers ensure students are engaged in cognitively complex tasks (including varying depth of knowledge) during Yes No
instruction.

Teachers use instructional strategies that ensure students have multiple means of accessing instructional content. Yes No X
Instructional strategies provide students with multiple options for illustrating their knowledge. Yes No
Instructional strategies foster active participation by students during the instructional process. Yes No

Teachers and staff promote authentic learning and student engagement across all content areas. Yes No
Strategies and instructional methods ensure equity of opportunity for all students during the learning process. Yes No
Instructional strategies assist with bridging the cultural differences in the learning environment. Yes No

Teachers and staff integrate evidence-based strategies during Tier Il and Tier Il instruction. Yes No X
Teachers work collaboratively to support and refine instructional effectiveness (e.g. with feedback, coaching, etc). Yes No

High expectations for academic achievement are made clear to students and supported with adequate scaffolding and | Yes No
resources.

For Title | schools with Schoolwide Programs only:
Describe activities and programs implemented at the school to ensure that students who have difficulty mastering proficient and advanced levels of academic
achievement are provided with effective and timely additional assistance.

To support students’ academic needs, Eastbrook Elementary School uses a variety of timely, and effective instructional practices to meet the needs of
students as well as providing additional assistance for students experiencing difficulty mastering the standards. Response to Instruction is a process that
documents how well students respond to changes in instruction. Based on students’ responses to core instruction, various instructional strategies and
resources, and research-based interventions are used in the general education classroom. These interventions are routinely progress monitored for
student growth toward achievement goals. Data collected and analyzed from monitoring tools is used to design and/or revise instruction to maximize
student outcomes. Professional Learning Communities (PLC) meet weekly to discuss strategies to meet student needs. The RTI team meets once a week to



ensure students’ instructional and social needs are met. Students are referred to RTI Team when strategies have been exhausted at the PLC level and
students are not making the necessary progress based on the data.

In addition to the RTI process, students are provided with direct instruction through strategic and focused, small group instruction during the school day
and after-school tutoring to address skill gaps in the areas of mathematics and reading/language arts. Title I, Exceptional Learner and English Language
Learner staff collaborate with general education teachers to address students’ academic needs, design instruction, and to make decisions on instructional
programs and interventions needed. Eastbrook Elementary School partners with OASIS which provides intergenerational tutoring during the school day
for students that need additional support.

Students with advanced levels of academic achievement are served in high ability self-contained classrooms where they receive a more rigorous level of
instruction designed to meet their academic achievement levels. These students are identified based on assessment data from several data points and are
monitored throughout the year using classroom assessments. Instruction is adjusted accordingly to meet the needs of these higher performing students to
ensure they are receiving a robust curriculum. For students that do not qualify for the high-ability program, but still demonstrate a high level of
achievement, supplemental instruction may include accelerated academic software, book clubs, problem-based learning, elective courses, and
collaborative projects to ensure enriched learning experiences commensurate with their achievement levels.

Students’ social and emotional needs are supported through a variety of ways. Eastbrook Elementary School employs a counselor and a social worker to
provide support to individual students and small groups. Counselors provide classroom lessons on various coping strategies related to social and
emotional health. Social workers ensure that students and their families are connected with social services so that basic and other needs are met. The
school implements Positive Behavior Intervention Support (PBIS) to promote healthy decision-making and behavior. In addition, the district employs a
Behavior Support Team (BST), a district group of behavior specialists who consult with school teams to support students with behavioral challenges.
Parents/guardians are in Behavioral Support Team meetings and are integral to the behavior plans and strategies that are developed.

Additional student supports and programs that are currently in place at Eastbrook Elementary School are: Lunch Bunch, Robotics, Runners’ Club, Dance
Club, and Student Council, which includes a Recycling Club.



Core Element 3: Assessment [Required for all]

List the assessments used in addition to the following statewide assessments: ILEARN, IREAD, | AM, ISPROUT, and PSAT. Include type of assessment
(benchmark, common formative, or summative), the frequency with which these are administered, and a brief rationale for their use. To find out more
about formative, interim, and summative assessments, click HERE. Consider the need to keep, replace, or discontinue use of each assessment based on
the value and use of the data it provides.

Continue Use

Type and Rationale for Use

Assessment Name Grade(s) Frequency

NWEA Map Growth, K-5 NWEA are formative and summative assessments that
Screener, and Checklist measure academic proficiency, growth, & project success
Benchmark, Com. Form., . .
. on high-stakes tests. The assessments inform educators to Yes No
Summative . . . .
help them differentiate instruction, evaluate programs,
and structure curriculum.
Benchmarks Assessment K-5 Fountas & Pinnell Benchmark Assessments (K-5) are used
System to determine student’s independent and instructional
reading levels. Teachers observe student reading
Benchmark, Com. Form., . . .
. behaviors one-on-one, engage in comprehension Yes No
Summative . .
conversations that go beyond retelling, and make
informed decisions that connect assessment to
instruction.
ACCESS Test - WIDA K-12 WIDA-ACCESS is an assessment given to English language
Benchmark, Com. Form., | learners whose English proficiency level is 1.0 to 4.9. It is a Yes No
Summative nationally normed test that measures Comprehension and
Communication in English.
Cognitive Abilities Test K-8 The CogAT Screener & full battery assessments provide
CogAT inf ti bout students’ i bl Ivi
(CogAT) Benchmark, Com. Form., in .o.rr.'na |or1 about stu .en s’ reasoning/ pro gm solving
. abilities using verbal, picture, number analogies, and Yes No
Summative . . . . .
figure matrices. CogAT provides a reliable and valid data
point to screen students for high abilities.
Dyslexia Screeners - K-2 These assessments are utilized to assess early foundational
NWEA Checklists, reading skills (phonemic awareness, alphabet knowledge,
Arkansas Rapid Naming, Benchmark, Com. Form., | phonics, decoding, and encoding). These assessments
. . . . . A . . Yes No
Words Their Way, iRead Summative provide early identification so that intervention
Assessments strategies/programs are implemented and progress can be
monitored.
Go Math, Into Reading, K-5 Students are assessed on skills covered in each unit of
. Benchmark, Com. Form.,
My Perspectives & . study so that teachers can assess student mastery so as to Yes No
e Summative . . .
Content-Specific provide remediation and enrichment.



https://www.doe.in.gov/sites/default/files/school-improvement/forms-assessment.pdf

Benchmark, Com. Form.,
. Yes No
Summative, Other

Best Practice/Requirements Self-Check Yes/No X \
A system is in place to use assessment data to make decisions about programs, practices, and instruction. Yes No

The school uses assessment data to identify students for Tier Il and Tier Il instruction. Yes No

Locally created assessments are reviewed and revised regularly to ensure priority standards are being measured at the Yes No

appropriate levels of depth and rigor.

For Title | schools with Schoolwide Programs only:
Describe opportunities and expectations for teachers to be included in decision-making related to the use of academic assessment results, where the intent is
improved student achievement.

The MSD of Pike Township utilizes a comprehensive collection of assessment instruments in order to monitor the educational progress of all
students. Pike Township also uses assessments to measure curriculum strengths, professional development needs, and program effectiveness.
Teachers are provided on-going professional development on how and when to administer statewide and interim assessments, and how to use
data from formative assessments to inform instruction. Instructional staff use data from assessments to identify instructional needs of students
in order to differentiate instruction through the PLC process. The use of differentiated instruction helps to ensure that all students are working
to their maximum potential.

Core Element 4: Coordination of Technology Initiatives [Required for all]

Briefly describe how technology is used by students to increase learning.

Technology is approached from a needs-driven philosophy, and is designed and maintained with the goals of achieving a set of student and
teacher outcomes aligned to the ISTE Standards and driven by 21st Century learning skills (The Four Cs: communication, collaboration,
critical thinking, and creativity). Standardization is important to ensure the curriculum and professional development are viable across all
schools of similar grade level. With that in mind, the district-developed standard set of technology, called a “classroom standard.” As
student and teacher technology integration outcomes are implemented and revised, practitioner feedback drives any necessary changes in
this standard. This may include PCs versus Chrome or Apple devices, wired versus wireless devices, student technology, display methods,
and other aspects of instructional technology. Information Systems continually revise budgets and forecasts replacement costs of
technology to ensure we are able to meet achievement as well as fiscal goals. As technology is an important resource for our students and
teachers, extensive professional development on its effective use is of utmost importance and ongoing. All teachers receive training on the
effective use of technology, especially as we adopt new platforms, to ensure we are always following best practices.

In addition, due to the increased need for technology integration for remote, virtual, and in-person instruction, two district technology
integrators provide support and training to instructional staff, students, and families. For the 2020-2021 school year, two navigation
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specialists are part of the district staff to support families with technology use at home. Additionally, based on connectivity needs, wireless
hotspot devices have been purchased and provided to families in need of internet access for students during remote/virtual learning.

Best Practice/Requirements Self-Check Yes/No X
The school has a process for integrating technology into the instructional program to promote learning. Yes No
A planis in place to provide in-service training in the use of technology. Yes No
Protocols and criteria are used to review and select technology hardware, software, and instructional programs. Yes No
There are established procedures for maintaining technology equipment. Yes No
Sufficient infrastructure exists to support instructional, assessment, and operational needs. Yes No

Core Element 5: Career Awareness and Development [Required for all]

Answer the questions for the grade levels in your school.
Grades K-5 only

What career awareness activities are provided for students? (Highlight all that apply)

Not currently implementing career awareness activities Career Day/Fair or Community Day

Career Simulation in the classroom Career-focused clubs (Robotics, agricultural garden, STEM)
Career-focused classroom lessons Guest speakers

Other: News Crew

If “Not currently implementing career exploration activities” was checked above, explain why.

11



Core Element 6: Safe and Disciplined Environment [Required for all]

All schools are required to develop a school safety plan. That plan is not part of this document. Since student safety and social-emotional well-being are
crucial factors in learning, the questions below are intended to promote conversation about how the school’s environment adds to or takes away from
student learning.

Best Practice/Requirements Self-Check Yes/No X ‘
Practices are in place to develop and maintain a positive school climate between staff, students, and families. Yes No

A multi-tiered system of supports (MTSS) provides students with academic, behavioral, and social-emotional care and early Yes No

intervention.

Discipline rules are established, and copies of the rules are made available to students and their parents/guardians. Yes No

Discipline rules to prevent bullying are in place and include education, parental involvement, and intervention. Yes No

A suicide awareness and prevention policy is in place and staff have been appropriately trained. Yes No

High expectations for behavior and attendance are communicated to families and consistently reinforced by all staff. Yes No

All staff express belief that all children can learn and consistently encourage students to succeed. Yes No

The school develops staff capacity to create positive classroom and school climates that are culturally responsive. Yes No

Core Element 7: Cultural Competency [Required for all]

List the racial, ethnic, language-minority, and socio-economic groups in your school’s population. Provide strategies and indicate whether or not professional
development is needed to successfully implement these strategies. Any such professional development should be detailed in the professional development plan
portion of this document. Cultural competency considerations are embedded throughout this document

Identify the racial, ethnic, language-minority, and socio-economic groups in your school by highlighting groups below.

American Indian/Alaskan Native English Language Learner Multiracial
Asian Free/Reduced Lunch Native Hawaiian or Other Pacific Islander
Black Hispanic Ethnicity White

Describe how racial, ethnic, language-minority, and socio-economic groups are identified.
During the registration process, families are asked to provide race/ethnicity information. There is a Home Language Survey (HLS) that is required
for new students, as well. School administrative staff request records from students’ previous schools, if applicable. The District Data and
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Research Specialist runs reports, reviews STN information, and determines if students are enrolling in an Indiana school for the first time. If so,
the HLS determines if the student needs to be screened for English language proficiency (ELP) level. If the student scores less than 5 on the ELP
score scale, the student is determined to be an English learner until the student scores at least 5.0 on WIDA Access, a language proficiency
standardized assessment. English learners are provided appropriate English language development services. Students socio-economic status is
determined by free/reduced fee meals and textbook applications.

Describe strategies for increasing educational opportunities and performance for students in groups identified for the school.

All programs within MSD of Pike Township are available to all students and if applicable, meet the various, required criteria. Students and parents

are provided with information on all Pike programs, counselors meet with students transitioning from elementary to middle school and from middle
to high school to discuss available programs including, but not limited to, athletics, performing arts, high-ability, honors/AP courses, International
Baccalaureate programs, Title | and English learner programs. Student groups are actively recruited for all programs through a series of informational
meetings, written communication, website information that includes informational videos about certain Pike programs. In addition, an Equity Council
has been established that evaluates participation in programs and how equitably student groups are represented.

What professional development might be necessary for staff to work effectively in cross-cultural situations?

District leadership recognize the need to implement culturally relevant and sustaining practices and pedagogy. To that end, the Superintendent

of M.S.D. of Pike Township created an Equity Council that seeks to learn about culture, ethnicity, race, religion, sexual-orientation, poverty, etc. and
evaluate policies and practices within all aspects of the school district for inequities. The other purpose of the Equity Council is to determine the
professional development needs of teachers, support staff, and school leaders. Currently, the district is engaging in equity professional development
including presentations from top thought leaders like Dr. Paul Gorski. District and school leadership staff are also engaged in on-going professional
development and conversations about race, cultural, and equity in education. In order to provide ongoing professional development at the school
level, “Equity Facilitators” have been identified who will be professionally developed themselves and determine their intercultural competency
based on data from the Intercultural Development Inventory (IDI). Each Equity Facilitator will be counseled by a qualified IDI Administrator and
develop a personal plan to progress toward the highest level of intercultural competence through further professional development, research, and
experiences. This process will help Equity Facilitators to have a better understanding of their own identity as well as other cultures and issues of equity.
The Equity Facilitators will then take what they have learned to lead professional development within their school community which will include
presentations, engage in structured dialogue, participate in facilitated book studies, and other meaningful activities to improve cultural competency.
On student eLearning days, district staff will participate in professional development. Portions of the professional development days will be dedicated
to equity in education, culturally relevant and sustaining practices. Every Summer, Pike hosts a 3 to 4 day educational conference called ElevatED.
Conference keynotes and several breakout sessions are centered around culturally relevant and sustaining practices. Building and district leadership
staff receive ongoing equity and culturally relevant and sustaining practices professional development from District Equity Council facilitators during
monthly district Leadership Team meetings.

What curriculum materials are used to ensure all students’ cultural differences are recognized and appreciated?

During content-area textbook adoption, a committee of teachers and administrators, including special education and curriculum specialists, who

review various curricular resources on several areas. Textbooks and curricular resources are evaluated in the following categories: Alignment to Indiana
Academic Standards; Components of Core Content Materials, Assessment Materials, Digital Resources/Technology, Program Features, Ease of Use and
Differentiated Materials. In the Differentiated Materials and Program Features categories, there are subcategories to be evaluated by the textbook
adoption committee: Scaffolding and Support for Diverse Learners (i.e. English Learners and Exceptional Learners) and Authentic Multicultural
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Perspectives are Culturally Relevant. In addition, school librarians purchase books that represent a multitude of cultural groups to ensure that
our diverse student body see themselves, their families, and the community in what they read. Schools are also outfitted with sets of multicultural

books for each teacher to be used for shared reading lessons, interactive read alouds, and independent reading in classrooms. Guided reading books
have diverse characters and themes that honor the various cultures of our students.

Core Element 8: Review Attendance [Required for all]

Reduction of absenteeism is a top priority for Indiana schools. Students are considered chronically absent when they are not in attendance for
ten percent of the school year. This equates to approximately 18 days of school.

Number of students absent 10% or more of school year. Lastyear: NA 2 Years Ago: 9.1% 3 Years Ago: NA

What may be contributing to the attendance trend?

We have noticed that some of our attendance trends indicate higher absences on Mondays. This may be due to students traveling out of the city,
not currently residing in the district, and/or living with situations.

What procedures and practices are being implemented to address chronic absenteeism?

To monitor and improve student attendance, the following strategies have been implemented during the since the school year:

Perfect attendance awards given

Perfect attendance incentives given by administration and teachers
Collaboration with district social worker to set up home visits
Letters to parents/guardians of students with chronic absenteeism

If procedures or practices to reduce chronic absenteeism are in place, how are the results monitored?

Each month, attendance data is analyzed by teachers and school administrators. If there are students who are trending toward being chronically absent,
parents/guardians are contacted; and if necessary, social workers are involved with helping families reduce issues causing absenteeism in students.
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Best Practice/Requirements Self-Check Yes/No X
The school has and follows a chronic absence reduction plan. Yes No

A multi-tiered system of supports (MTSS) is in place to identify and help the academic, behavioral, and/or social emotional needs

of chronically absent students. S No

Core Element 9: Parent and Family Engagement [Required for all]

How does the school maximize family engagement to improve academic achievement?

Family and community engagement are integral to student achievement and the success of the whole school community. Families have direct access to student
grades through the district student management system (Skyward) and have access to the digital learning management system (CANVAS). Families participate
in multiple school and district sponsored events that involve student academic goals and learning activities such as parent-student-teacher conferences, STEM
Family Nights, Literacy Nights, and other educational and informational events. Although currently paused, parents and other community volunteers regularly
come to school to assist with clerical and academic program supports.

In what ways are parents/families able to express ideas, concerns, and/or suggestions?

District and building administrators actively seek and maintain community input and involvement in all aspects of school programs and operations. The district
and school employs an extensive network of communication tools to ensure community awareness and involvement. Some district examples include the Pike
website, social media, district and school newsletters, Skyward, Canvas, local media, and an automated text, phone call, and email system.

Parents and community members have opportunities to provide input on school programs, The School Improvement Plan and Title | School-wide Plan via PTA
meetings, Annual Title | Meeting, School Improvement Team meetings (parent representatives are part of the team), and other school activities and events.
The plan is shared with all stakeholder groups in a number of ways such as newsletter segments, the school's website, and during various school and parent
meetings. Parent and community feedback is also gathered through school and district surveys.

In what ways does the school involve parents/families to maintain or increase high levels of student attendance?

Schools monitor and celebrate school attendance by using multiple incentives and celebrations (e.g. quarterly awards programs, gift certificates). Although this
year will be uniquely challenging as we seek to meet the needs of virtual and in-person learners, keeping families engaged in two-way communication systems
that work in both an in-person and virtual environment will be key. Families communications in their home language, shared online platforms, and
opportunities for sharing ideas/information will improve family involvement and attendance. Additionally, we take advantage of our district resource staff
including social workers, counselors, and Navigation Specialists (newly hired staff that support families with virtual learning needs) to work with families that
are having difficulty with school participation.
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How do teachers and staff bridge cultural differences through effective communication?

The school community is a diverse environment of African American, Caucasian, Hispanic, Asian, and African students. Our diverse student and community
population of varying cultural, ethnic, and racial heritages are embraced and celebrated through classroom practices, school events and activities for students
and families. School staff work intentionally to ensure that parents are provided information about school events, curriculum, assessments, etc. in their home
language whenever possible. The staff collaborates to structure curriculum that enables students to view concepts, issues, events, and themes from the
perspective of different cultural groups. The staff strengthens assessment practices and procedures to reflect the diversity of students’ strengths and multiple
intelligences. Teachers routinely differentiate lessons to meet the learning needs of all students. Spanish language interpreters/translators are on staff and
Language Training Center live and phone interpreters are available to aid in communication with students and between home and school. Teachers and
administrators are also going to receive training on engaging and communicating with diverse cultural groups through a partnership with [UPUI. Additionally,
community partners who serve on the district Diversity Council provide training on cultural differences, best practices in diverse communities, and equity.

Core Element 9: Parent and Family Engagement [Title | Schoolwide only]

The following is specific to Title | Schoolwide Programs.

Describe strategies used to increase parental involvement.

Parental involvement is sought through our School Wide Title | activities and processes such as those listed below.
e Home-School Compact
e Parents’ Right-to-Know letter
e Parent Involvement Policy (school & district)
e Attendance forms for Annual Title | Meeting, parent events, and other meetings
Signed forms and proof of distribution are retained on file at the school and/or district office.
Additionally, to increase parent and family engagement, the following community engagement activities will be implemented:

Parent University/Meetings STEAM Family Night Parent Surveys Family Fitness Night Family Game Night

Family Literacy Night ILEARN/IREAD-3 Parent Parent Teacher Conferences |Career Speakers Title | Annual meeting
Information Night
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How does the school provide individual academic assessment results to parents/guardians?

Parent-Teacher conferences occur at least twice a year. At conferences, all teachers are available to discuss student growth and progress in daily performance
and on formal assessments. Teachers also provide ideas to parents on how they can support their child’s education beyond the school day. In addition, report
cards are sent home on a quarterly basis and parents have real-time access to student grades through the district student management system (Skyward) and
have access to the district learning management system (CANVAS). Additionally, Individual performance reports on ILEARN, WIDA ACCESS, NWEA, and Clearsight
are also shared with parents via Skyward to ensure 100% of parents receive this information.

How does the school involve parents in the planning, review, and improvement of the schoolwide plan?

Parents and community members have opportunities to provide input on school programs, The School Improvement Plan and Title | School-wide Plan via PTA
meetings, Annual Title | Meeting, School Improvement Team meetings (parent representatives are part of the team), and other school activities and events. The

plan is shared with all stakeholder groups in a number of ways such as newsletter segments, the school's website, and during various school and parent
meetings. Parents assist in making decisions on academic needs, academic enrichment, and after school activities through parent surveys and committees.

Core Element 10: Provision for Secondary Schools [Secondary schools only] N/A

How do course offerings allow all students to become eligible to receive an academic honors diploma?
How are all students encouraged to earn an Academic Honors Diploma or complete the Core 40 curriculum?

How are advanced placement, dual credit, international baccalaureate, and CTE opportunities promoted?

Graduation rate last year: Percent of students on track to graduate in each cohort:

Core Element 11: Provision for Title | Schools Operating a Schoolwide Program

This section applies only to schools that receive Title | funding and operate a Schoolwide Program

Describe how your school coordinates and integrates Federal, State, and local funds and resources, such as in-kind services and program
components.
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While Eastbrook Elementary School has chosen to coordinate program efforts, we will not consolidate program funds at this time. However,

Title | funds work in coordination with Title Il, Title Ill, NESP, and other local, state, and federal funding sources and programs to provide educational
support to all students at Central Elementary. Additionally, we will ensure that all funds are used to address specific

educational needs of children as well as our goals aRTIculated in the Schoolwide plan.

The M.S.D. of Pike Township and Eastbrook Elementary School goals to increase student achievement in ELA and Math are at the crux of all school
improvement planning with a shared goal of improving school safety, climate, and student behavior. Specifically, Pike schools provide
evidence-based strategies and resources to address student engagement, prosocial skills, responsive teaching, and community

partnerships. These resources include an on-site partnership with Cummin’s Behavioral Health Systems, Inc.; social skills and violence

prevention programs such as Second Step and No Excuse for Abuse; sex education programs from Ruth Lilly Health Education at Marian
University; and, a comprehensive counseling model supported by the Lilly Endowment Inc. In addition, the M.S.D. of Pike Township has

a formal agreement with the Family Development Services of Head Start to ensure coordination and collaboration of services for a

seamless transition to kindergarten.

Provide a list of programs that will be consolidated under the schoolwide plan (if applicable). N/A

Describe the school’s plan for assisting preschool children in the transition from early childhood programs, such as Head Start, Even Start, Early
Reading First, or a state-run preschool program.

Pike Township received a Strong Start Community Grant and will use these funds to collaborate with area preschools/daycares in an effort to
strengthen early childhood experiences and prepare future Pike students for Kindergarten. These sessions will focus to increase awareness of
Indiana Early Learning Foundations and research-based instructional practices at the Kindergarten level. In addition, Pike’s Nathaniel Jones Early
Learning Center is available to employees and community members. Curriculum at the Nathaniel Jones Early Learning Center is based on the Early
Childhood Foundations and the Indiana Academic Standards. Once students are enrolled in Pike, they become part of a strong network that ensures
that their individual needs are met. A collaborative team of professionals including a School Psychologist, Speech Lang. Pathologist, ELL and Title |
staff, Behavior Consultant, and administrators work together to meet the developmental needs of students and ensure a seamless transition from
classroom interventions to tiered services K-12.

Eastbrook Elementary School staff is dedicated to preparing future kindergarten students for a successful transition from early childhood experiences to the
formal education system. Parents are informed through school and district flyers, social media, newsletters, local newspaper, and district signs of the dates for
Kindergarten Roundup. In early spring, Kindergarten Roundup provides parents the opportunity to register their children for kindergarten and meet the
administrative team prior to the start of school. In addition, school staff provide standards-based bridging activities for families who attend Kindergarten
Roundup and to local preschools/daycares in an effort to best prepare children for kindergarten.
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Additionally, the transition from the elementary school to the middle school can be challenging for students. Our school’s goal is to ease this transition
and help make it a positive experience. During students’ 5™ grade year in elementary school, they learn about middle school classroom transitions
including the use of combination locks for lockers. In addition, students learn how to effectively use assignment notebooks and instructional binders to
promote organizational skills. Fifth grade students attend an assembly in early spring to hear from the administrative team at their respective middle
school and have a chance to voice questions and concerns. The students also have the opportunity to visit the middle school for orientation that
includes school tours, information about academic and behavioral expectations, programs, clubs, athletics and the fine arts program. The middle
school’s music program staff also visits our elementary school to provide descriptions of program options and to assign interested students instruments.
Exceptional Learner staff and middle school Exceptional Learner staff meet to collaborate about students with Individual Education Plans and assist in
transitioning students from elementary school to middle school. Counselors and administrators from the elementary school meet with counselors and
administrators from the middle school frequently to discuss students’ academic progress, emotional and behavioral support needs. This group meets to
determine students’ schedules into the 6™ grade academy that allows students to have one teacher for reading and language arts instruction and one
teacher for science and math instruction. This schedule structure limits students’ number of class periods, assigned teachers, and daily transitions so
that the release toward independence as middle school students is gradual and less challenging. Middle and elementary school instructional coaches
and/or English learner teachers collaborate to discuss English language development service needs of students being elevated to middle school.

Describe strategies used to attract high-quality teachers to your school and/or district. Examples could include: Mentoring and induction programs;
recruitment incentives; high-quality professional development; partnerships with teacher preparation programs; and, career pathways for teachers
leaders.

The Metropolitan School District of Pike Township strives to hire the very best teacher candidates to serve the students, parents, and staff of the district.
It is imperative that all employees are treated with respect and dignity throughout the employment process. Through Pike’s expectation of reaching

the next level in service to their students, they are committed to hiring individuals who are highly qualified and who have the passion and desire to
make a difference in the lives of all students.

Characteristics of employees that are important to the Board and Superintendent are:

Willingness to make students “first” in all decisions

Ability to communicate clearly and appropriately

Willingness to support the needs of the school district, department and schools

Ability to implement the district’s mission

Willingness to participate in district initiatives and activities to help advance Pike to the next level of excellence
Willingness to serve as a positive ambassador for the school district, sharing positive messages throughout the community
Willingness to invest in his/her professional development to strengthen skills and increase knowledge

Possess the appropriate license, skills and training to perform the assigned duties

Ability to work with our diverse population and challenge all students to succeed

Present a professional appearance

LR IR R IR R R R R
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Employment and recruitment strategies to enhance the employment of highly-qualified teachers are:

¢ Partnerships developed with local and area universities to help identify and attract the best candidates

o Extensive use of district website to advertise current and projected teaching vacancies

o Listing of vacancies on various list serve websites to include the Indiana Department of Education, local and area universities,
and appropriate professional organizations
Conduct team approach interviews for all candidates to fully assess individual teaching talents and abilities
Conduct extensive criminal background and reference checks on all candidates to ensure they meet the acceptable characteristics
listed above and are a proper fit for our district

Strategies for induction of teachers new to the M.S.D. of Pike Township:

Invited to the district-wide educational conference during the summer with sessions that are tailored for new teachers in Pike
Provided a full-day orientation at the district-level with key staff regarding policies, procedures, and expectations of instructional
employees of the district

Provided a full-day orientation at their school building for procedures and expectations, as well as curricular professional development
New teachers are assigned a peer mentor at their grade level and/or content at their building

Support and training is provided by building instructional coaches and district curriculum and professional development staff

Required to attend the new teacher professional development series focusing on key aspects of effective classroom management and
instruction, cultural competency, and using technology in the classroom

S0 O 0

Additionally, to improve instructional practice, new staff are assigned mentors for individual support and guidance and quarterly professional
development commensurate to their level of experience. Grade level/content area teams have common planning time and weekly professional
development sessions based on district initiatives and effective instructional practices, as well.

Provide a list of all instructional staff. Include licensure/certification and current class/subject areas being taught. To provide this information, you

may include a link, attach the information to this document, or list the information in the table below

Staff Name Licensure/Certification Assigned Class/Subject
Morgan Albregts B/REPA Fourth Grade
Kathryn Aucker B/RULES 2002 Music
Paulina Ballesteros PhD/REPA Exceptional Learners
Amanda Blohm M/Rules 2002 ELL/Title Il
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Deon Bishop M/RULES 46-47 Kindergarten

Mollie Bobay M/RULES 2002 Exceptional Learners
Shellie Canady M/RULES 46-47 First Grade

Francine Conde B/RULES 46-47 Librarian

Kristina Cook B/RULES 2002 Third Grade

Tandy Dawson B/RULES 2002 Exceptional Learners

Jacob Drlich

M/RULES 46-47

Fifth Grade

Jasmine Elliott

B/Rules 2002

Fourth Grade

Gregory Elliott

M/BULLETIN 400

Physical Education

Shara Gardner

M/RULES 46-47

Administrative

Chandler Guill B/REPA 3 Third Grade
Jordan Hafer B/REPA Kindergarten
Amy Hollingsworth B/REPA 3 Exceptional Learners

Angela Holton

M/RULES 46-47

Second Grade

Emily Hurt

B/REPA 3

Second Grade

Heather Kissel

B/RULES 2002

Fifth Grade

Bonnie Long M/BULLETIN 400 Exceptional Learners
Zachary Marich B/REPA First Grade
Wendy McDonald M/Rules 46-47 Fifth Grade
Michelle Melton M/Rules 46-47 Third grade

Heidi Mena M/Rules 46-47 Instructional Coach
Lori Middleton M/Rules 46-47 Third Grade
Emily Miller B/REPA First Grade
Mary Murray B/REPA Third Grade
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Penny Parker

M/Rules 46-47

Visual Arts

Ashley Qualls B/RULES 2002 Kindergarten
Chayzee Smith Master Guidance
William Templeton M/REPA Fourth Grade

Jill Thrasher M/Rules 46-47 Kindergarten
Michelle Tuley B/RULES 2002 First Grade
Krista Westfall M/REPA Fifth Grade

Bobbi Widmeyer

M/Rules 46-47

Fourth Grade

Joshua Williams

M/REPA

Administrative

Leslie Winters

B/Rules 46-47

Second Grade

Leslie Young

Masters

Exceptional Learners

SECTION B: Needs Assessment

Every school is required to address the learning needs of all students, including programs and services for exceptional learners (special
education and high ability). Below is a list of possible sources of data to help evaluate your school’s current performance in the steps below.
Schools are not required to use each of these, but data must be used in determining where improvement is needed immediately. This
information is necessary when performing the Gap Analysis and Root Cause Analysis. Mark “X’ next to each source of data used in the

following steps and attach or link the data reviewed for this plan.

General Academic and Schoolwide

Statewide Assessments
Districtwide Assessments
Assessment by Student Group
Common Formative Assessments
PSAT/SAT/ACT Assessments
Dyslexia Screening Data

Individual Learning Plans (ILPs)
Performance Gap Data

ESL Staff Training

Service Delivery Model

Federal (ESSA) Grade for Group
Current Title Il Grant

Special Education

IAM Assessment

Individual Education Plans (IEPs)
Performance Gap Data

Special Education Training for Staff
Approved Testing Accommodations
Federal (ESSA) Grade for Group

High Ability

Aptitude Assessment (e.g. CogAT)
Current High Ability Grant
Performance Gap Data

High Ability Training for Staff

Service Delivery Model
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Common Formative Assessments

Attendance Reports — general and by
student groups

Parental Involvement

WIDA

Survey of Students, Staff, Parents,
and/or Community

Staff Attendance

IEP Compliance Report

Special Education Staff Assignments

IN View School Data
School Profile Data

Step 1: Review Potential Issues from the Core Elements

In this section, the committee should begin reviewing the information from the core elements in Section A. Look back at the information in
Section A. If there were items checked (X) for further discussion, note them below and discuss them considering the following two questions:

Do these issues significantly impact our current school goals as strengths or problems?
Do these issues present significant strengths or problems not already addressed by goals in our current school improvement plan?

If there is an issue that fits one of the above, note the issue and consider it when determining whether to conduct a Gap Analysis.

Step 2: Evaluate Progress on Current School Goals

If there is evidence that current school goals are priorities where improvement is needed immediately, schools should continue working toward
meeting these goals. The section below is a brief review of current goals. This is intended to help you decide if these goals should continue to be
the focus of improvement efforts. To analyze the progress of current goals and look for any gaps in performance, the committee should use a
variety of data. Schools with identified underperforming student groups must analyze data about these groups, including but not limited to:
assessment, attendance, and behavior. All schools are required to consider the needs of exceptional learners (special education and high ability)
using data to assess their progress.

Review current goals using data referenced above. Current goals may need to be modified based on your findings. This is done in the Goals

section.

Goal 1

All special education students will improve five (5) percentile points from Fall 2019 to Spring 2020 in the area of reading and math on NWEA.

Measurable outcome met? Yes No
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If the goal was met, how will the school further improve or sustain this level of performance?

If the goal was not met, explain why.
Due to Covid-19 school closures during spring of 2020, NWEA was not administered. The goal could not be measured.

If the goal was not met, should the school continue to work toward this goal? Yes No

SECTION C: Analysis

Step 1: Conduct a Gap Analysis

A Gap Analysis is a procedure for determining needs by highlighting differences between a school’s desired performance and its actual performance.
Data about the school’s current performance should drive discussions about these differences.
In Sections A and B, the committee analyzed the school’s performance in a number of areas. This included core elements of the school and
current school goals. For the first column the committee should consider two questions:
1) Are our current goals still areas where improvement is needed immediately?
2) What concerns did we find when studying the core elements that might be serious enough to need improvement immediately?
Now the committee will conduct a Gap Analysis to identify the most significant barriers to the school’s success.
Here’s an example of how a committee member might explain the gap analysis process:

During our discussion about the core elements we felt student misbehavior has gotten worse. If that’s the case, it is counter to what we believe.
We
are committed to providing all students with a safe and disciplined learning environment. We want to find out if discipline is a real problem based
on data. We’'ll state our commitment about a safe environment in the 1st column. It is not a current goal, so we'll put “No” in the 2nd column.
We’ll collect discipline data and summarize our findings in the 3" column. We’ll compare what we’re committed to regarding student safety with
what the data shows. We'll state our finding in the 4" column. If there is a significant difference between what we are committed to and what is
actually happening, we’ll consider this a gap and put a check in the 5™ column. Lastly, we’ll compare this with other gaps we found on this chart.
We’ll prioritize these in the final (6th) column (rank your priorities).

1 2 3 4 5 6
Desired Performance Indicators
Current Actual Performance Brief Description Comparing Current Performance to
Based on Prioritized Gap Priority
Goal Based on School Data Desired Performance

Goals/Characteristics
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A safe and disciplined school
environment provides an education-
al atmosphere conducive to
learning and personal well-being.

No  In-school suspensions increased 15%
over the last 2 years. Suspensions &
expulsions increased 8% & 4% re-
respectively. Survey: 45% of students
do not feel safe at school.

We are committed to a learning environment that ensures X

safety and well-being for all. Data indicates that students
do not feel safe and that misbehavior resulting in
suspensions and expulsions has increased.

There is no requirement for the number of performance indicators you investigate. Schools with identified underperforming student groups must include a desired
performance indicator relevant to each of these groups.

GAP ANALYSIS TEMPLATE

Desired Performance Indicators
Based on Prioritized
Goals/Characteristics

Part of
Current
Goal?

Actual Performance
Based on School Data

Brief Description Comparing Current
Performance to Desired Performance

Gap

Priority

Special Education students/Students
with IEPs perform as well as their
grade-level peers on NWEA for Math and
Language Arts.

Yes No

Proficiency rates for Spring-2018
NWEA (ELA) for Special Education
students was 24%.

Proficiency rates for Spring-2019
NWEA (ELA) for Special Education
Students was 18%.

Proficiency rates for Winter-2020
NWEA (ELA) for Special Education
Students was 17%.

Proficiency rates for Spring-2018

NWEA (Math) for Special Education

students was 29%.

Proficiency rates for Spring-2019

NWEA (Math) for Special Education

Students was 24%.

In spring-2018, NWEA “at or above the norm” rates for
Special Education students in ELA was 36% lower than
their general education peers. In math there was a
26% gap.

In spring-2019, there was a 41% gap in ELA and a 30%
gap in math.

In winter-2019, there was a 37% gap in ELA and a 36%
gap in math.

Yes
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Proficiency rates for Winter-2020
NWEA (Math) for Special Education
Students was 20%.

Special Education students/Students Special education students have Students with IEPs (exceptional learners)make up

with IEPs perform as well as their grade demonstrated an overall decline for |11.2% of the school’s population and are performing

level peers on ILEARN/I-AM the past three years on standardized |significantly lower than general education students.
tests. This impacts accountability scores for this subgroup

Pass rates for 2018 IStep (ELA) for and overall school performance.

Special Education students was 20%.

Pass rates for 2019 I-Learn (ELA) for |In spring-2018, IStep/I-Am Pass rates for Special
Special Education Students was 3%. |[Education students in ELA was 31% lower than their

1 0,
Yes No |2020: no data due to Covid-19 general education peers. In math there was a 31% gap. Yes

In spring-2019, there was a 27% gap in ELA and a 21%

gap in math.
Pass rates for 2018 IStep (Math) for

Special Education students was 17%. lieDe 725 79 @t fer 2020,

Pass rates for 2019 I-Learn (Math) for
Special Education Students was 10%.

2020: no data due to Covid-19

List the top 3 or 4 on the next page in the column, Identified Priorities from Previous Chart.

Step 2: Conduct Root Cause Analyses

Based on review of data from the Gap Analysis, list at least 3 priorities where improvement is needed immediately in the chart below. Schools
classified at TSI/ATSI should consider priorities pertaining to the underperforming groups for which they have been identified.

Determine the root cause(s), or underlying cause(s), for the gaps in the prioritized areas.



A Root Cause Analysis is a process for determining underlying causes for problems. The recommended tool for this is 5-Whys. An illustration of
this process is found HERE. Although conducting a root cause analysis is required, schools may use any recognized method/tool of their choice.
CSl and TSI/ATSI schools must attach documentation of their root cause analysis (e.g. Word/Google document, pdf, photo of wall chart, etc.).

Root Cause Analysis Document for Eastbrook

Identified Priorities from Previous Chart

List Root Cause(s)

Special education students have demonstrated an overall decline for

the past three years on NWEA.

Teachers need more intensive and consistent training to support
Special Education students’ academic goals and growth.

Special education students have not demonstrated adequate growth

and achievement on the state standardized assessments (ILEARN).

Assessments are longer than they have been in the past.
Teachers need more intensive training to support stamina for
taking assessments

e Teachers need more intensive and consistent training to find
ways to support students with their accommodations and with
making grade level content accessible to their students

Teachers need more intensive training on:

e gathering and analyzing student data and setting goals and
plans to reach those goals

e creating and providing adequate interventions/modification
to instruction and work to support academic goals and
achievement.

® Teachers need more training on review of IEP and how to
effectively put interventions in place.

e Teachers need more intensive training to support stamina for
taking assessments

e Teachers need more intensive and consistent training to find
ways to support students with their accommodations and with
making grade level content accessible to their students

\

Write your Goal(s) from these.

4

Develop strategies from these.

All special education students will improve five (5) percentile points

o Teachers will participate in intensive and consistent training
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https://www.doe.in.gov/sites/default/files/school-improvement/5-why-root-cause-analysis.pdf
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from Fall 2019 to Spring 2020 in the area of reading and math on re: analyzing student IEPS through PLCs

NWEA. e Teachers will receive training on how to support social,
emotional, physical, and cognitive development needs in
students w/IEPs., through PLCs

o Teachers will receive training on how to create appropriate
interventions and modifications, and goal setting/data
tracking for students with IEPs, through PLCs

SECTION D: School Improvement Plan and Professional Development Plan

The school improvement and professional development plans are developed once immediate needs are identified. The plans are developed
from these needs and are the filter through which most decisions are made. The school improvement plan and professional development plan
drive all aspects of continuous improvement efforts for the school.

1. Develop school improvement plan goals from the identified priorities. Based on your review of data, goals may be:
a. A continuation of existing goals and/or
b. New goals, based on areas where improvement is needed immediately.
2. Develop a professional development plan, basing professional development goals on:
a. Strategies in the school improvement plan;
b. Other areas, apart from the improvement plan, where professional development is a priority.
3. Identity and note possible funding sources from local, state, and federal resources that may support the plan(s).

Possible Funding Sources

Title IA McKinney-Vento General funds
Title Il High Ability Head Start
Title I Early Literacy

Title IV Twenty-first Century After School Program

School Improvement (SIG) Rural and Low Income Schools

NESP
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Using the Goal Template

Goals

School Improvement Plan

Are a result of identified priorities (where improvement is needed immediately)
Are based on a 3-year plan, starting with the current year (Goal 1) and followed by succeeding years (“Yr 2” and “Yr 3”).
Evidence-Based Strategy
A strategy is a specific plan of action to accomplish a goal. Strategies must be supported by evidence considered to be strong or moderate. Find
out about evidence-based interventions HERE. In the school improvement plan, check if professional development is needed to successfully
implement the strategy. These activities may be replicated and expanded on in the professional development plan.

Strategy Action Steps

Action steps are specific actions necessary to implement a strategy. In the template, schools may have more or less than four (4) action steps.

Space is provided for four. Add additional steps if needed.

GOAL1

By Spring 2021, 75% of IEP students will demonstrate 10% growth (5% each year) as measured by the ILEARN/I-AM assessment.

Data Checkpoints (dates)

November 1

February 15

May 25

Evidence at Checkpoints

ELA/Math scores on interim test

ELA/Math scores on interim test

ELA/Math scores on interim test

Evidence-Based Strategy 1

“Learning By Doing-A Handbook for Professional Learning Communities that Work”
(Rick DuFour, Rebecca DuFour, Robert Eaker, Thomas Many)

PD Needed: Yes No

Strategy Action Steps

Required Activity

Start/End Dates

Person(s)
Responsible

Evidence of Success

Work with IDOE to set up the PLC

August 2020-May 2022

IDOE trainers,

Scheduling and provide PLC

framework and train teachers on the leadership trainings for staff
Action Step 1 use of authentic PLCs team,
instructional
coach
Conduct on-going, job-embedded August 2020- May 2022 Leadership 85% of teachers implemented PLC
training for teachers and instructional Team, practices to address needs and
Action Step 2 support staff. Instructional support.for stuc!ents Wlth IEPs as
Coach determined by information from
observations by coaches and the
administrator.
Action Step 3 Teachers will implement strategies August 2020- May 2022 Leadership 85% of teachers will utilize
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from outcomes discussed during
PLC’s to meet the instructional needs
of students and increase
achievement.

Team,
Instructional
Coach

strategies from PLCs and coaching
cycles measured by
administrators and instructional
coach use of a checklist that
targets strategies to monitor and
assess teacher implementation.

Yr. 2 Measurable Objective

By Spring 2022, 70% of IEP students will demonstrate 5% growth in ELA and Math as measured by the ILEARN/I-AM assessment.

Yr. 3 Measurable Objective

By Spring 2023, 75% of IEP students will demonstrate 10% growth in ELA and Math as measured by the ILEARN/I-AM assessment.

30




Professional Development Plan

Professional development and training are not the same. Training involves a short-term goal that has an immediate impact on some aspect of a
job, such as learning to use an on-line gradebook or attendance program. Professional development is career focused, and impacts a worker’s
effectiveness in performance. Development occurs over time and requires job-embedded coaching and collaboration.

Write professional development goals below. These should connect with and support the school improvement plan.

All instructional staff implement strategies learned from “Learning By Doing-A Linked SIP Goals
Handbook for Professional Learning Communities that Work” (Rick DuFour, Rebecca Yes No
DuFour, Robert Eaker, Thomas Many) PD series and from IDOE PLC PD series

Professional Development Goal 1

Possible Funding Source(s) Title I, Title Il (Stipends for PD)

85% of teachers implement reading/math instructional strategies that are specific to the unique needs of IEP
Evidence of Impact students based on implementation checklists.

Plan for coaching and support during the learning process:
Administration, the instructional coach and Academic Support Specialists will conduct 3 coaching, observation and feedback sessions for each classroom
teacher, Title | teacher, and ELL teacher.

How will effectiveness be sustained over time?
Refresher sessions on teaching reading/math to IEP students will continue throughout the school year along with grade level planning sessions supported
by the instructional coach, ELL teacher, and Academic Support Specialist and RTI Team.
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